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TYUIH

2018 »butel Kacnmii TeHi31HIH KYKBIKTBIK JKarjalibl MEH MOpTeOeci HAKThl JKOHE alKbIH
aMKBIHIAIIE], Peceit denepalusaChIHbIH, Kazakcran PecrryOnukachIHbIH, O3ipbaiikaH
PecrryOnmkaceiabiH, TypkiMeHcTaHHBIH koHe Mpan Hcmam Pecnyonmukacemein Kacnwii  mMaHb
MEMJICKEeTTepiHIH Oacuibliapbl Kacruii TeHI31HIH KYKBIKTBIK MOpPTE0ECi KOHIHAETI XaJIbIKapaJibiK
mapTka Koi Koujel. Kom KolburaH KyKaTKa coiikec OapiblKk ennep Eremen >koHe alipbIKiia
KYKBIKTapra ue, coHnmai-ak Kacmwmii TeHi3iHme e3/1epiHiH SKOHOMHUKAIBIK JKOHE CasCH KbI3METIH
Oipanecin xy3ere aceipaabl. Kacnuii TeHI3iHIH KOKYHECIH KOpFayAblH KYKBIKTBIK PEXKHUMI Maceseci
OpTaJBIK OPBIHFA UE OOJIIBL.

Maxkanana Kacrmii TeHi3iHe, OHBIH CyBIH, TYOiH, COHAali-aK TaOMFU pecypcrapra Oail xep
KOHHAYbIH KOCa aJIiFaH/a, KOJ KOMOIIBI MEMJICKETTEePIIH KYKBIKTaphl MCH MiHJIETTEMEJIepi Kapasiibl,
Kacruii TeHi3iHIH aKBaTOPHUSCHIH KoprayFa OarbiTTasiran Kacnuii MaHpl eljepiHiH KbI3METIHE Tajlaay
acanapl. Kazipri yakeirra Kacnuii TeHi3i MeH jkaranay aiWMarbIHBIH JKOJOTHSUIBIK KYHECiHIH
JKaFIalibl KOJachI3 ien cunartanansl. MyHberH cebe6i Kacrnii KOHTHHEHTTIK KaiipaHbIHIaFbl MYHaH -
ra3 KEH OpBIHAAPBIH KAPKbIHIBI Hrepy Oonbin TaObutaabl. Kacnuili TEHI3IHIH 3KOJIOTHSUIBIK
npobieManapblH mienry ymiH Oapnblk Kacnmii maHpl engepiHiH TaOuFaT Kopray 3aHHAMAaChIH
OipizaeHaipy Kaxer.

V]IK 378.016:81
MPHTH 16.21.35
Khazhgaliyeva G. Kh., Candidate of Pedagogical Sciences, senior lecturer, the main author,
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ORGANIZATION OF LEVEL BASED TEACHING OF FOREIGN LANGUAGES
AT THE NON-LINGUISTIC UNIVERSITIES

ANNOTATION

This article deals with the priorities of level based teaching of foreign languages at the non-
linguistic universities and contains recommendations for level based learning. Attention is paid to the
most urgent problems that require further development. A level approach to foreign language teaching
is considered as both a practical strategy in organizing foreign language teaching at the university and
a factor that contributes to the development of educational system.

Level based language learning as an important element of general and professional culture and
the medium of professional communication has gained special relevance. For students of non-
linguistic universities, the study of a professionally oriented language is not only a means of mastering
the future specialty, but also the ability to develop competent professional communication in the future
and allow them to be easily adapted to the dynamically changing labor conditions. In addition, the
emergence of changes in the education system also contributed to the acceleration of the development
of society in the conditions of multinational Kazakhstan.

Key words: level based teaching, international educational standards, learning of foreign
languages, level approach, lexical and grammar skills.

Introduction. Language education is an important component of the higher education system
and is formed on the basis of general cultural and professional competencies, contributes to ensuring
comprehensive and high-quality training of competitive, highly qualified specialists.

The diversity of languages is a real obstacle in many serious endeavors both at the level of a
single country and at the level of various international communities. The search for ways to overcome
this obstacle led to the creation of an international standard, which is represented by Common
European competences mastering a foreign language. The standard formulates the main components
of the modern language learning process, but there is no rigid management of this process [1].

The core of the international standard is level based training, which is described in detail in
Common European competencies. The level training is based on an activity approach where the
learners are considered as subjects of activity. A description of the learning process in terms of an
activity approach involves the use of the following concepts: competences, context, speech activities,
types of communicative activities, communicative processes, text, communications, strategies.

Obijectives as the unification of language training, the continuity of the learning process at
different stages, the continuity of the study of languages are put on to the forehead in level based
language training. The implementation of level based training allows you to implement innovative
training technologies, improve the organization of independent work on the basis of creating modern
educational and methodological support and use modern control tools. There is a system of descriptors
(descriptions) of the skills achieved by students at each level in order to characterize language
proficiency levels [2].

Level based training involves learning English in mini-groups (up to 10 people) in which
students have the same level of English proficiency. Level based training allows the student to feel
comfortable in classes, communicating with people who set themselves the same goals in mastering
English and whose level of knowledge corresponds to his level. The advantage of this technology is
that one can start learning not only from the level Al, but from any other level.

Zhangir Khan West Kazakhstan Agrarian - technical University adheres to the existing scale
of English proficiency levels in accordance with the recommendations of the British Council. This
scale consists of six levels: Elementary, Pre-Intermediate, Intermediate, Upper-Intermediate,
Advanced and Proficiency. After completing each of the levels, student is required to pass the final
testing and oral interview, which will determine the level of assimilation of the required speaking
skills, perception of listening, reading and writing [3].
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Elementary (Al) - at the end of the level, the student will be able to understand the main
content of the conversation or text; communicate on household topics; find out and provide brief
personal information; make brief messages based on heard or read; understand the main key points of
audience; write a postcard or E-mail.

Pre-Intermediate (A2) - at the end of the level the student will be able to understand the
content of the message, express his own opinion, make detailed messages based on the heard or read,
speak with a clear pronunciation; provide personal and general information; write a postcard and
official letters; read adapted literature in English.

Intermediate (B1) - at the end of the level the student will freely understand someone's opinion
in conversation, attitude and emotions, and express his own idea with a clear and understandable
pronunciation; express emotions and feelings with the help of stress and intonation; master the
language in various situations, to go through interviews, prepare a report, to conduct business and
personal correspondence, communicate with native speakers, fill in various papers like declaration,
guestionnaires, etc.

Upper-Intermediate (B2) - at the end of the level the student will be able to provide
information under different circumstances; discuss with two people or more; understand the
relationship and emotions expressed in the text; follow a telephone conversation; use various styles in
writing letters.

Advanced (C1) - the student will be able to use the official styles of communication; talk to
various topics; know and be able to apply in practice idiomatic expressions and established phrases; be
able to highlight intonation or put a logical stress in accordance with the laws of the language; be able
to write official E-mails, as well as show his own feelings and emotions in accordance with the canons
of etiquette; compile reports, write short articles and reviews of books, films.

Proficiency (C2) - at the end of the level the student can express his opinion freely, will be
able to participate in any dialogue or discussion using idioms, and stylistic figures of speech, read and
understand speech without a dictionary.

Level language preparation fully meets the requirements and challenges of time, contributes to
the individualization of the educational process characterized by flexibility and variability, which are
achieved by forming and implementing modular educational programs [4].

Materials and methods. Level based teaching of foreign languages was introduced through
the practice of teaching. Level based training, in our opinion, has a number of attractive features:
1) a clear definition of the final targets for each level of foreign language and the real provision of
continuity of education; 2) the use of authentic syllabuses and tests developed for each level; 3) the
ability to confirm the level of mastering a foreign language by internationally recognized certificate of
the required country [5].

Sometimes the language knowledge and skills of freshmen are insufficient to assimilate more
complex material in the framework of the university program of the selected specialty, if, for example,
they correspond to the level of Intermediate. In this case inevitably gets up the task of improving the
student's knowledge to the average level of Pre-intermediate. In order to tighten the weak students the
teacher has to pay less attention to the strongest ones. Because of this the latter reduce the tempo and
quality of work [6].

Unfortunately, the number of hours offered by the program and curricula, do not make it
possible to reach a sufficiently high level, for example, B2. Reasons for not achieving a high level of
proficiency in a foreign language at the initial stage of study at the non-linguistic university, related to
school education:

1) insufficient interest in this discipline at school, since when choosing a university, a foreign
language is not considered as a profiled subject;

2) a personal factor, expressed in insufficient student motivation to learn a foreign language.

When organizing work on a foreign language in a non-linguistic university, much attention
should be paid to the use of authentic level based educational and methodological complexes (Oxford,
Cambridge, etc.) in class. Such complexes create good conditions for immersion in the environment of
intercultural communication to improve the skills of listening to foreign language speech, and allow
diversifying the forms of work in a group [7].
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Let’s consider each language level separately.

The level Al Criteria: By the end of the level Al, the vocabulary of students will be
approximately 400-500 words, in addition, they will be able to:

» use and distinguish properly the difference between indefinite and definite articles in simple
grammatical structures;

« distinguish general questions starting with questioning words and questions requiring a
single response (yes / no); properly compile and give an answer to some uncomplicated questions
using verbs “to be” and “to do”, “to have” and other simple verbs;

* know and use new words on the following topics: professions, food, drinks, casual affairs,
home and office, time, leisure, travel, etc.;

» talk about time;

» apply in conversation ordinal and quantitative numerals;

» compile and be able to respond to a number of issues of polite requests using “Do you have”
and “Would you like”.

* pronounce correctly plenty of simple and complex words, use simple accent schemes used
in allegations and guestions.

Grammar Skills: in addition to level Al
The verbs to be, to have
The Noun. The Plural form of the nouns
There is / there are
The Atrticle (a, an, the)

The Pronouns
The Numerals
The Prepositions and Conjunctions

The level A2 Criteria: By the end of the level A2, the vocabulary of the student will increase
to 800 words and he will be able to:

» call all familiar places, shops and buildings in the city

» discuss the events and situations of the past using a variety of regular and irregular verbs.

» write short essays in the past time and use the forms of past time in speech.

» discuss simple current situations and describe events occurring in the picture using the
Continuous forms.

* discuss about the future plans, intents, using the structure of the future time “will” and
“going to”.

* compare people, activities, objects using comparative degrees of simple adjectives.

Grammar Skills: in addition to level A2

¢ Word order and WH- questions (where, when, why, etc.)

eModal verbs. Equivalents of Modal verbs

e Present (Past, Future) Indefinite tense

o Present (Past, Future) Continuous tense

e Present (Past, Future) Perfect tense

eAdjectives. Degrees of Adjective Comparison

The level B1 Criteria. Partially, at the level B1 the students revise grammar themes. There are
basic grammar requirements for the level B1.:

e The Gerund

o The Infinitive

o The Participle

e Complex Object

e Passive Voice

Lexical skills: at the level of B1 vocabulary increases by another thousand lexical units. The
knowledge gained allows students to use English in communication by phone, keep a private
correspondence, feel comfortable in foreign trips.

The level B2 Criteria. The student speaks English in various situations (from household to
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professional), can communicate with a native speaker without preparation. He can explain his point of
view on an important problem, leading arguments for and against. He reads non-adapted literature in
English, can retell the content of complex texts [8].

Grammar Skills: in addition to the level B2
Conditional sentences
Mixed Conditionals
Phrasal verbs
Conditional Clauses
Indirect (Reported) speech

The level C1 Criteria. A student understands a variety of complicated detailed texts, expresses
his opinion without having difficulties in the selection of words. His speech is characterized by a variety
of language means and the accuracy of their use in everyday situations and in educational or professional
communication. He knows how to make up clear, logically detailed sentences on complex subjects.

Grammar Skills: in addition to the C1 level.

Construction Used to

Complex Subject

Subjunctive Mood

Absolute Participle Construction

The Past narrative tenses, used to & would

The level C2 Criteria.Level C 2 allows students to realize such aspects of their future
professional activities as acquaintance with the latest technologies, discoveries and trends in science
and technology, establishing professional contacts with foreign partners, communicating with foreign
colleagues, as well as ensuring an increase in the level of professional competence through reading
foreign special literature.

Grammar Skills: in addition to the C2 level.

Stylistic Inversion
Inversion in Conditionals
Causative Form

Relative Clauses

eAdverbs lately, nearly, hardly, etc.

Level based learning is one of the options for differentiated, student-centered learning, and it
should be considered as the disclosure of the individual characteristics of students and the choice of
the most favorable forms of their development. The introduction of level based textbooks ensures the
uniformity of the requirements of all foreign language teachers [9].

While dividing the first year students (2020-2021 academic year) into groups we were guided by
the level of training in the framework of the educational subject (students’ knowledge, skills, their
activity in English). The whole parallel of these students wrote a specially selected test, consisting
of 100 questions. According to the results of this test, we defined students to different levels. These
groups should be mobile, i.e. there can be a partial displacement between the groups. During the
academic year educational process in these groups is monitored in the form of tests and interviews [10].

We needed to divide the first and second year students into two parallel groups to organize the
level educational space in English. How does this work at the Zhangir Khan West Kazakhstan
Agrarian - technical University? For this in September each new group was given lexical and
grammatical tasks of different levels [11].

As practice shows the number of people in the group may be unequal. The most numerous are
the groups of the Pre-Intermediate level, the Elementary group has, as a rule, a small number of people
(7-9 students), in the Intermediate group, the number of people varies from 12 to 15. Classes in these
groups are carried out simultaneously.

To determine the result of the experimental work at the end of the semester, diagnostic work is
carried out on the principle of international examinations with four types of speech activities (reading,
speaking, listening and writing). (Table 1, Figure 1)

According to the results of this diagnostic work, the necessary rearrangements are made in the
groups or the entire group is renamed to the status of the upper level.
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Table 1 — The results of final examinations of the second year students (level B1) on the discipline
«Foreign language2»

Groups Number of Excellent Good Satisfactory Unsatisfactory
students
1 15 7 7 1 -
2 15 7 8 - -
3 15 10 5 - -
4 15 8 6 1 -

We also conducted a survey among the students of Zhangir Khan WKATU, the purpose of
which was to improve the methodology for introducing level based teaching of foreign languages at
the non-linguistic university.

12
10
8 B Groups 1
6 - B Groups 2
4 - Groups 3
2 4 B Groups 4
O n - T 1
Excellent Good Satisfactory Unsatisfactory

Figure 1 — The results of final examinations of the second year students (level B1) on the discipline
«Foreign language2»

The object of our research was the process of level based teaching of foreign languages at the
non-linguistic university, namely the students of the 1st and 2nd courses. The relevance of the
proposed topic is associated with the realities of modern life, multicultural educational environment,
globalization processes in education, the introduction of authentic textbooks and teaching aids in the
Kazakhstani educational process.

Results and Discussions. Thus, the practice of teaching a foreign language in the non-
linguistic universities of Kazakhstan that has been developed over the years is characterized by:

- firstly, the continuity of teaching foreign languages between the levels of education (school
and college, school and university, college and university) is not fully ensured. According to state
regulations in the field of education, the continuity of teaching foreign languages at various levels of
education should be achieved through the system of level based teaching of foreign languages in
accordance with the European system for assessing the level of proficiency in a foreign language.
Accordingly, foreign language education in schools and colleges in Kazakhstan presupposes
proficiency in a foreign language at the B1 level, and in the framework of higher professional
education - at the B2 and C1 levels. However, there is a discrepancy between the required and actual
starting levels of foreign language proficiency for school and college graduates;

- secondly, the purpose of teaching foreign languages at the university is to train specialists
who master the language as a tool for communication in future professional activities. However, the
achievement of this goal is hampered by the amount of study time allocated for teaching foreign
languages at the non-linguistic university. As a result, due to the low starting level of foreign language
proficiency, the majority of school and college graduates have to attend additional language
disciplines due to the variable component of the curriculum;

- thirdly, the problem with the educational and methodological provision of the process of
teaching a foreign language with literature is caused by the lack of systematic work on the
development of appropriate textbooks, educational and teaching aids. Today the development of
educational and methodological literature on a foreign language has a local character and is carried out
on an initiative basis of various universities in Kazakhstan, while it seems more expedient to
coordinate this field of work by a single specialized body [12].
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It also seems necessary that work in this direction should be carried out in accordance with the
approved unified requirements for the development of such educational and methodological literature.
The listed number of problems, of course, can be continued and affects not only the sphere of
technical education, but also all other areas of training. We have noted the most significant of them
that require an initial solution, since the consequence of the listed problems is a situation when
graduates of the technical specialties of the university, even with a sufficiently high level of
knowledge of a foreign language, experience difficulties in the process of professional communication
with specialists from other countries due to the lack of formation of the language skills for special
purposes, multicultural worldview, ability for intercultural professional communication, personal
behavioral qualities [13].

As mentioned above, the ability of students to study English is not the same as well as the
degree of their preparedness. Therefore, a special attention in teaching foreign languages should be
paid to an individual approach to students. Moreover, the individual approach is successfully
combined with group classes [14].

Now let's consider the survey results. 85 full-time students of the 1st and 2nd courses of the
Bachelor's degree of the Polytechnic Faculty (Zhangir Khan WKATU) were interviewed. The question
"Do you like the distribution of students into groups according to the level of foreign language
proficiency?" was answered in the affirmative by 78 students; 3 are not satisfied with the level based
approach to teaching foreign languages; 4 students found it difficult to answer the question; (Table 2).

Table 2 — “Do you like the distribution of students into groups according to the level of foreign
language proficiency?”

Answer options Yes No It is difficult to answer Total
Number of 78 3 4 85
respondents

We can conclude that the majority of students like the level based distribution in the groups
according to the level of foreign language proficiency.

When asked about authentic textbooks, 70 students expressed a positive attitude towards them;
7 respondents found it difficult to answer; 8 do not like authentic textbooks (Table 3).

Table 3 — “Do you like working with authentic textbooks?”

Answer options Yes No It is difficult to answer Total
Number of 70 8 7 85
respondents

Since most of the students answered yes to this question, we can conclude that the majority of
students approve of level based authentic educational complexes.

71 students spoke positively about the need to use texts on general scientific and special topics
at the university; 5 people think that there is no need to use them and 9 people found it difficult to
answer. In their opinion, the texts should be in every lesson, but their complexity should directly
correspond to the student's level of education (Table 4). As we can see, along with an authentic
textbook, the majority of students are in favor of the obligatory use of texts in their specialty. They
understand the necessity of mastering the skills of reading professionally oriented foreign language
texts in the future [15].

Table 4 — “Do you think that texts on general scientific and special topics should be offered in foreign
language classes at the university?”

Answer options Yes No It is difficult to answer Total
Number of 71 5 9 85
respondents

Consequently, students came to the conclusion that with more time and effort, their level of
language proficiency can be improved. Speaking about the reasons for the insufficient preparedness in
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foreign languages at the university, one should also dwell not only on the technical equipment of the
educational process of the university. It has already been said about the textbook, as well as about
insufficient diligence, missing classes for no reason, etc. These are not all factors that hinder the
progress of a student in the field of mastering a foreign language. Only the level based approach
allows you to organize a foreign language learning process according to the competences that a
specific student owns (Table 5).

In order to test the effectiveness of the English language level system at the University, we have
chosen the most independent experts in this area - Cambridge exams.

Table 5 — “What prevents you from studying a foreign language well at university?”

Answer ontions Insufficient Insufficiently thoughtful Personal Total
P technical base choice of textbook factors
Number of 38 99 o5 85
respondents

Cambridge English Exams — make it possible to get the most authoritative certificates in the
world confirming language qualifications. Cambridge ESOL exams are developed and coordinated by
the Cambridge Assessment — a non-commercial examination subdivision of the University of
Cambridge, which is the largest organization in Europe assessing the level of language proficiency.
All Cambridge Exams in English correspond to a Common European Framework of Reference for
Languages (CEFR) [17].

Differentiation by level of language development has positive and negative aspects in modern
linguistics [16]. (Table 6)

Table 6 — Positive and negative aspects of students' level differentiation

Level differentiation of students

Positive aspects Negative aspects

- Unnecessary and impractical equalization and
averaging of students are excluded.
- The teacher has the opportunity to help weak
students and pay attention to the strong ones.
- The absence of lagging in the group relieves
the need to reduce the general level of teaching.
- It becomes possible to work more effectively
with "difficult" students who are poorly adapting
to public standards.
- Strong students are faster and deeper advanced
in education.

- The level of the “I — Concept” increases, as a
result, "strong” students prove their abilities,
“weak” students get the opportunity to get rid of
the complex of inferiority.

- The learning motivation level in the "strong"
groups increases.

- It is easier for a student to learn in the group
where all students have the same level.

- The division of students according to their levels
of development is inhumanely.
- Socio-economic inequality is highlighted.

- "Weak" students are deprived of the opportunity
to reach for "strong" students, to receive help
from them, compete with them.

- The transition to the "weak" groups is perceived
by students as humiliation of their dignity.

- Sometimes the imperfection of the diagnosis
leads to the fact that inordinate students are
transited into the category of “weak”.

- The level of the “I — Concept” is reduced: the
illusion of exclusivity, the egoistic complex arises
in the "elite" groups; and in the “weak” groups
the level of self-assessment is reduced.

- The level of learning motivation in weak groups
is reduced.

- Re-creation destroys the team.

In 2019 - 2020 at the Zhangir Khan West Kazakhstan Agrarian-technical University
167 students underwent independent Cambridge certification and passed the exams. Thus, the practice
has shown the results of distribution of levels by the years of study and today we can already sum up

our experiment:
1) the transition to the level based training in foreign languages entailed significant
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transformations in the content, technologies and learning means;

2) carrying out the current and final control on the material and within the framework of
international exam requirements made it possible to improve significantly the quality of learning
English at the non-linguistic university;

3) the use of textbooks and examination materials, unified for the international educational
space, made it possible to organize training in foreign languages by the levels recognized by more than
50 countries of the world, and conduct international certification of quality learning;

4) The transition to a level based language learning opens up new horizons in the method of
teaching foreign languages, allows improve the quality of learning by determining the exact number of
levels for each educational institution [18].

Conclusion. The authors studied the positive and negative aspects of teaching foreign languages
in mixed multi-level groups, where teachers focused on the "average" student, losing the motivation of
the advanced and weak learner. One of the positive features of teaching in mixed groups is the
objectivity of the assessment of the knowledge gained. At the same time, when moving to different
levels in teaching, problems arise in assessing the knowledge, skills, and abilities of students, since
guantitatively equal indicators obtained at different levels of education are not equal in terms of
language proficiency. However, the positive aspects of level based teaching are dominant, primarily
due to high-quality authentic educational and methodological complexes based on the formation of
communicative competence [19].

As a result, level based teaching a foreign language at the non-linguistic university should
become unified, purposeful and specially organized, which can be achieved through:

- unification of the goals, objectives of foreign language training of students, the main goal
of which should be the improvement of professional and communicative competence in the subject
area of the specialty corresponding to the level B2-C1,

- organization and centralized coordination of systematic work on educational and
methodological support of level based teaching of foreign languages at the non-linguistic university.

Thus, only a comprehensive solution of the abovementioned problems will make it possible to
develop an effective technology for level based teaching of a foreign language at the non-linguistic
university.

Actually the level concept of language training is very convincing and fruitful in case of clear
organization of the process of linguistic education. At the same time, it imposes great responsibility on
its organizers demanding high professional competence. This system is based on the principles of the
sequence, gradual complication of the problems of all the aspects of speech activities. The
implementation of the qualitative level based language training in accordance with the aforesaid
criteria is possible only under the condition of a carrying out a large organizational work of the
educational process [20].

First, students who entered the first course have to pass the introductory test on the results of
which groups in the amount of 8-10 students with the same level of linguistic competence are formed.

Secondly, students who entered the first course with a low level of language training that do
not appropriate the level of Intermediate, must undergo special training at the preparatory courses
organized by the department of foreign languages so that students will be ready to study on the
university program.

Thirdly, all textbooks and training manuals should be aimed at creating communicative
competence.

Fourth, the new educational paradigm puts forward high demands on the level of qualification
of the teaching staff. Regular qualification advanced training, retraining of teachers must be obligatory
at the department of foreign languages.

And fifth, students should be able to realize the effectiveness of their linguistic training in
practice, in real life. This can be achieved by organizing conferences and seminars in a foreign
language, meeting with the native speakers, the participation of students in various debates and round
tables in English, etc.

Each level has its own goals and objectives, a set of educational and communicative
competencies for each aspect of speech activity. Moreover, the level approach allows us to formulate
unified requirements for each aspect of speech activity and evaluate the criteria that will be the basis

304



ISSN 2305-9397. FblibiM )xwHe 6in1im. 2022. N° 2 (67) »xypHasiFra Kocbimwa N°2 2022

for the transition to the next level, which contributes to the solution of one of the main tasks facing
modern education - quality assurance and measurement of its results.

Summarizing all the abovementioned, we should note that for level based learning of foreign
languages, it is necessary to develop new typical and working programs, Syllabus and teaching
complexes for each level separately. It should be emphasized that methodological programs can vary
in different ways depending on the needs of students, from the creative approach and the potential of
the English teacher.

In conclusion, it should be said that the educational paradigm is focused on the development
of the personality of the student based on his potential. The provisions formulated in the article
contribute to the organization of the educational process to improve the quality of language
preparation and development of the personal potential of the student.
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TyMaHuTap/ibiK-3KOHOMHUKA/IbIK Fbl/IbIMAAD

Makanaga TiNOIK eMec KOFapbl OKY OPBIHIAphl CTYIACHTTEpiHE LIETEN TiNiH ACHTeniemn
OKBITY epeKIIeTKTEPl Typasbl aiiTeirran. COHBIMEH Karap Makajaja aFbUIIIBIH TLTIH ACHTeHsen
OKBITYZIBIH ©3EeKTI Maceneiepi, T YHpeHyre KOWBUIATHIH TajlalnTap MEH YCBIHBICTAp KOPCETiIreH.
leTen TuTiH ASHreiaen OKBITY TUNAIK OimiM Oepyni YHBIMAACTBIPYIBIH MPAKTHKAIBIK CTPAaTETUSICHI
JKOHE Kanmel OiniM Oepy KyHeciHiH gamy (akTopsl peTiHae KapacTepbuiraH. TiImik emec >KOFapbl
OKy OpBIHIAPHI CTYACHTTEpl YIIiH MeTeN TUIIH OKy Ooamak MaMaHIBIKTBI MEHrepy Kypasbl FaHa
eMec, COHBIMEH KaTap cayaTThl KociOM KapbIM-KaThIHACTHI JaMBITY MYMKIiHJIT JKOHE yAaibl e3repin
OTBIpaThIH KOpIIaFraH opTara Oeiimueny Kypanbl Oonbinm TaObputagsl. CoOHBIMEH KaTap OiniM Oepy
KyHecinmeri OoH e3repicrep KemyaTTel KaszakcTaH jKargaiiblHAa KOFAMHBIH KapKbIHABI JTaMybIH
KEJETIETyTe BIKIAN eTye.

PE3IOME

B cratee 00CYyXImaroTCs OCHOBHBIE CTpPATeTHH OPTaHU3AI[MM YPOBHEBOW SI3BIKOBOM
MOATOTOBKM CTYACHTOB B HEA3BIKOBBIX BYy3ax. [IpenoxkeHbl peKOMEHJAIWU IS pealn3aliuu
YPOBHEBOTO O0yUEHUS aHTJIMHCKOMY SI3bIKY; 0003HAYCHBI aKTyalIbHbIC TIPOOJIEMBI, KOTOPBIC TPEOYIOT
JAbHENTIIel pa3paboTKA. Y POBHEBBIN MOAX0A K 00yUYEeHUI0 MHOCTPAaHHOMY SI3BIKY PacCMaTpHUBAETCs
KaK TIPaKTHUYECKas CTpPaTerusi OpraHu3alliM S3bIKOBOW IOATOTOBKM W Kak (akTop pa3BUTHS
00pa30BaTeIbHON CUCTEMBI B IIEJIOM.

J1a CTyneHTOB HES3BIKOBBIX BY30B W3YYE€HHE WHOCTPAHHOTO S3BIKA SIBISAETCA HE TOJBKO
CPEIICTBOM OBIQJIeHWsI OyIyIeill CHerraabHOCThI0, HO M BO3MOXKHOCTHIO BBIpabOTAaTh B OyAyIIeM
rpaMOTHOE MNPO(QECCHOHAIILHOE OOIICHHE M TI03BOJMTH JIETKO aJalTUPOBaThCs B JIMHAMHYHO
MEHSIOIIecs OKpykarotei cpeae. Kpome Toro, moioXuTensHbIe H3MEHEHHSI B CHCTEME 00pa30BaHMs
TaKk)Ke CIIOCOOCTBOBAIM YCKOPEHHWIO pa3BUTHS OOIMECTBA B YCIOBHSX MHOTOHAIMOHAIEHOTO
Kazaxcrana.
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THE STATE OF REMOTE BANKING IN COMMERCIAL BANKS

ANNOTATION

The article examines the importance and current state of distance banking services provided
by second-tier banks in the country. The author gives a diagram of the types of remote banking
services used in the banking system. Types of remote services by mode of delivery, operating
principle and customer segment are given. Because of the COVID-19 incident worldwide, remote
banking productivity among commercial banks has begun to skyrocket. A comparative analysis of the
volume of non-cash payments, the number of cardholders and active cardholders of the country for the
last three analyzed years has been carried out. In addition, the number of map users by region is
considered. The state of the payment card market in the Republic of Kazakhstan is compiled by
regions and cities. The number of terminals, ATMs, enterprises and retail outlets was taken into
account.The dynamics of the use of remote banking services, namely: Internet banking and mobile
banking, which are widely used by second-tier banks in the country, have been studied. Banks of the
second level were identified, which are divided into groups for the provision of remote banking
services. The advantages and disadvantages of remote banking services for consumers are presented
and ways to eliminate these disadvantages are proposed.

Key words: credit, bank card, remote service, internet banking, mobile banking.
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