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TYUIH

Kazipri yaxpiTra Kazakcran PecnyOnmkacbiHma OallblK MIapyallbUIBIFBIH JAaMBITY ©3€KTi
MEMJICKETTIK MIiHJCTTepAiH Oipi 0osbin TaObuiaabl. ByriHri TaHma, OipiHINI Ke3€KTE, OChI CEKTOPIIBIH
9KOHOMHKACHIH JaMBITy, OallblK ©HIMIEpiHiH Oocexere KaOUIeTTUNriH apTThIpy, HMIIOPTTHI
ANIMACTBIPy OHE OHBIH 3KCIOPTTHIK OJCYETiH apTThIPY, COHNAN-aK XalbIKThIH OANbIKTBHI TYTHIHY
KOJIEMiH YCHIHBUIFAH MEIUIIMHAIBIK HOpMalapra NeiiH yiFaiTy Kaxker. OchlFaH CylieHe OTBIPHII,
OaJIbIK OCIpYAiH pecypcTapibl YHEMICHTIH OMICTEpiH, COHAAW-aK OHBI OHJICYIIH HWHHOBAIMSIIBIK
TEXHOJIOTHSJIAPBIH CHI13reH JKOH.

Makanana OanbIK eHIMAEPIHIH oJIeyeTTi HApPBHIFBIHBIH MOHUTOPHHTI, OaJbIK OHIMICPIH OHAIPY
MEH OHJICY/IIH Heri3JeMeci )KoHEe YChIHBUIATHIH OHIMIEpre 03CEKEeIeCTIK Taay OepiiareH.

En skoHOMUKACBIHA €JIeyJIl yiiec KOCY MePCIeKTUBACHIMEH CaJIaHBIH QJICYETi KOCBHIMIIIA YKYMBIC
OPBIHAAPBIMEH KaMTAMAChl3 €Tyre JKoHe OAaJbIKThl TEPEeH OHJCY KACIMOPBIHIAPhIHAA KOCBIMINA KYH
Kacay eceOlHeH yKcac OHIMHIH UMIIOPTBIH TOMEHJCTYIe, COHJai-aK ©HIM DKCIOPTBHIH apTThIPYFa
kabinerri. Ocpbutaiiiia, OaiblK OHIMICPIH THIMII OHICY CaJIaHbIH OHE MaJbl SKOHOMHKAHBIH
JlaMybIHA CEpITiH Oepei.
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FOREIGN PRACTICE OF ORGANIZING INCLUSIVE EDUCATION

Annotation
The issues of inclusive education are relevant for many countries, and the qualitative
implementation of inclusion principles requires a combination of many fundamental elements, such as
conceptualization of approaches to the implementation of inclusion principles in a particular country,
taking into account the specifics of its development and local characteristics, as well as ensuring the
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interaction of state bodies to implement a unified state policy for the successful development of
inclusion in education.

Every year the number of students in need of special learning conditions is constantly growing.
To solve this problem, inclusive groups are created. The main purpose of such a group is socialization
and integration in the broad aspect of understanding of students with disabilities in society.

Inclusive education, apart from solving educational problems, contributes more to the quality of
life in the society.

Supporting the idea of inclusive education, realizing the implementation of inclusive practices,
educational institutions work in an innovative mode.

At the same time, one of the important tasks is to create a sustainable, developing, effectively
functioning system of psychological and pedagogical support of inclusive education in educational
institutions of various types and kinds. And this can be achieved by analyzing the rich experience of
organizing inclusive education in foreign countries

Key words: inclusive education, higher education, special needs, disability, higher education
institution, professional competencies

Introduction. Inclusive or inclusive education is a term that is used to describe the learning
process of individuals with special needs. Inclusive education is based on a worldview that excludes
any discrimination of learners, ensures that all people are treated equally and at the same time creates
special conditions for students who have special educational needs.

Inclusive education is a process of development of modern education, which implies
accessibility of education for all, in terms of adaptation to the different needs of all groups of
consumers of educational services.

Materials and methods of research. Analysis of domestic and foreign scientific literature,
foreign experience in the organization of inclusive education in the system of higher education.

Theoretical basis of the study are the works and results of fundamental and applied research of
domestic and foreign scientists in this direction.

Results and discussion. One of the important components of the effectiveness of the
implementation of inclusive education in the system of higher education is the staffing of the
educational process with professional trained teachers. They should possess the necessary professional
competencies and skills to organize training of students with disabilities. They should also have the
ability to build an individual and differentiated approach to them in accordance with the peculiarities
of their psychophysical development.

Involvement of students with disabilities in the educational process of higher education
inevitably leads to increased demands on the activities of teachers, the expansion of their functional
responsibilities, changes in professionally significant and personal characteristics. This is highlighted
in the World Report on Disability: "...the training of special educators is crucial to the development of
inclusive education" [1].

In the State Program for the Development of Education and Science of the Republic of
Kazakhstan for 2020-2025, special emphasis is placed on improving the qualifications of teachers
(hereinafter - teaching staff) of universities to work with students with disabilities [2].

Foreign experience in the organization of inclusive education has been declared since the
seventies of the twentieth century, carrying out the development and implementation of normative-
legal acts that allow the most use the possibility of higher education for persons with disabilities.

In the 1990s, in the U.S. and European countries there were a number of publications devoted to
the problem of social activism of adults with disabilities and advocates of their rights, which
contributed to the popularization of the ideas of inclusive education) [3]. It is logical that today in most
foreign countries there is a consensus on the importance of integrating people with disabilities. For
them, institutions of the educational system are allocated funds from the state budget and,
undoubtedly, the number of such students should have an upward trend.

As noted in the report of the Organization for Economic Cooperation and Development (OECD)
"Disability and Higher Education" that *'... access to higher education for people with disabilities is no
longer a utopia”, the results of studies in such developed countries as France, Canada, Switzerland,
Germany, Great Britain, etc. are cited. For example, in Sweden, the number of students with
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disabilities in universities from 2009 to 2017 increased by 125%, in France this indicator almost
doubled in 7 years (from 2009 to 2017) and amounted to 7029 in 2017 (against 3601 in 2009)" [4].

The topic of higher education and the situation of people with disabilities is an object of special
attention in South Korea, which is considered in various aspects - historical, sociological, pedagogical,
cultural and others. For an absolute understanding of the situation in South Korea in the field of
education for people with disabilities, the research of Choi Kook Hwang plays an important role, as
this author in his works conducts a comprehensive analysis of the nature of attitudes towards people
with disabilities in society and specifically in the student environment [5].

In 1997, the South Korean government enacted the Special Education Promotion Act. In 2007,
the Act on Special Education for Disabled Persons (Act on Special Education for Disabled Persons)
was enacted in addition to the Act. This law provided the legal basis for major modifications in higher
education. The Act prohibits colleges and universities from discriminating against persons with
disabilities and denying them admission. It further declares the obligation of university presidents to
organize and operate "Special support committees to assist students with disabilities (Special support
committee) at universities” in higher education institutions with a large number of students with
disabilities. The purpose of these committees and centers is to guarantee access to education, basic
technology and study assistance. However, if the university does not have the necessary number of
students with disabilities to organize a committee or center, the university can organize a team or
appoint those responsible for working with this contingent of students [6].

Within the framework of the law, since 2005 the government has been opening Special
Education Support Centers. Consequently, education can be provided regardless of whether students
are educated in an institution or at home.

The current objectives of the state policy in the field of education are reflected in the 5-year
Plan for the Development of Special Education, and they are both to support special and integrated
education and to respond quickly to the changing needs of society. The main merit of the South
Korean government, in our opinion, is not only the establishment of a legal framework, but also the
adoption of adequate and timely measures for the successful implementation of laws in practice. Since
1994, South Korea has had a State Institute for Special Education, which directs research on special
education and works to raise public awareness of the needs of people with disabilities.

There are cases where people with disabilities are perceived through the lens of disability. For
example, a survey of experts in Taiwan showed three perspectives on inclusive education: 10 out of 25
experts support the view that education is a miniature society, and since students with disabilities will
have to live in this society, inclusive education is essential and necessary. The second most popular
administrative view, held by eight experts, is that inclusive education should be available only to
students with high intelligence and advanced abilities. This view is expressed by local and national
government officials and they use the terms inclusive and integrated education interchangeably.
Critical disability advocates who support the principles of equality and accessibility are in the minority

[7].

German law ensures that all applicants have an equal chance of obtaining a higher education,
regardless of their physical condition. For example, German students with disabilities can expect to
receive special assistance, and the costs of such assistance are borne by the state social services. A
disabled student in need of assistance is provided with a personal assistant for a certain number of
hours per month, who performs various types of work: helping with literature searches or writing
semester papers. Often the role of an assistant is performed by students of the same university or
young people who perform alternative service at the university. For blind students, assistants read
aloud educational literature, for the hearing impaired they take notes from lectures, and for students
with mobility problems they help them to move around the university. In addition, students with
physical and other disabilities often have the right to extend the deadline for semester papers, to
substitute written exams for oral exams or vice versa, and to take exams on an individual basis [8].

Studying the Russian experience, it is worth noting that there is quite a successful experience of
training students with disabilities. According to the authors V.D. Bayramov, A.V. Gerasimov, A.V.
Tyurin, for several decades the education of persons with hearing, vision and locomotor disorders has
been carried out. Among them are Bauman Moscow State Technical University, Moscow Pedagogical
State University, Herzen Russian State Pedagogical University, and others. A.l. Herzen Russian State
Pedagogical University, etc. The Novosibirsk State National Research University, which has been
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working on the system of inclusive education since 2000, has a successful experience of teaching
students with disabilities. In the Russian Federation, 18 universities teach students with disabilities in
special groups.

At present, four main directions of higher education institutions' activity in this sector have been
established: special departments in universities, specialized universities for disabled people, centers
for admission of disabled people to higher education institutions, and centers for psychological and
pedagogical assistance to disabled students as they study at universities. This circumstance requires
the creation of conditions in each higher education institution to create unimpeded access and training
for persons with disabilities. At the same time, most vocational education institutions today are not
ready to accept and train people with disabilities, both in terms of the availability of material and
technical conditions for training, and psychological, medical and pedagogical support for these
students, and in terms of staffing for this activity. Few institutions have created conditions for
unhindered access for people with disabilities in accordance with the requirements of federal
legislation. Only a few institutions have created conditions for unimpeded access for people with
disabilities in accordance with the requirements of federal legislation.

The authors also note the insufficiency of personnel activities, i.e., untrained teachers, lack of
special staff-coordinators [9].

Developing the idea of the need for a variety of ways of support and different strategies for
organizing inclusive education, American researchers V. Volonino, N. Volonino, N. Zigmond offer
several options for joint education. These authors believe that the success of inclusion is ensured by:

- providing students with disabilities with a specially trained teacher and, if necessary, an
assistant accompanying these students;

- "separate learning spaces™ in which students with disabilities can move from one instructor to
another in order to master different educational areas;

- "parallel instruction,” which requires faculty members to collaboratively plan educational
activities. However, teachers determine their own strategy for working with each group of students,
depending on the presence or absence of developmental disabilities;

- "alternative teaching,” which allows for intensive instruction of students with disabilities with
fewer students per instructor while another instructor works with a larger group;

- "team teaching," in which teachers who teach individual classes alternate [10].

The experience of training teachers to teach students with disabilities in Lulea (Sweden) shows
that the main values for teachers are integration, participation, potential and ability to support self-
esteem, and these components are identified as interdependent elements and core values of the
learning process, which, in our opinion, deserves special attention. The previously practiced societal
culture of subordination towards people with disabilities in Sweden has been critically analyzed,
resulting in the identification of integration, participation, capacity and the ability to support self-
esteem as core values for the development of course content.

Of particular value for solving the problem of our study is the experience of conducting
professional development courses on inclusive education at the University of Vienna (Republic of
Austria). For example, on July 1-9, 2015 on the basis of this university were held courses on the
theme: "Inclusive education in international comparison”. The main reports, the content of which
revealed various aspects of the problem of inclusive education, were: "Teaching from within and
inclusion”, "Diversity and inclusion”, "New program for inclusion in Austria, teacher training",
"Taking into account deaf learners at the university" and others. In the process of training teachers.

English teachers R. Bond and E. Castagnera note that the success of inclusive education is
achieved through the use of a variety of ways of pedagogical support and accompaniment of students
with disabilities. According to the authors, not only teachers, but also students with normal
psychophysical development should participate in providing such support, which is commonly
referred to as Class-Wide Peer Tutoring (CWPT) and cross-age tutoring [11]. "Tutoring over a group"
assumes that any student can become a tutor for a while. Educators describe four types of attitudes that
contribute to effective support and interaction in the group: demanding, accepting, refusing, and
helping. In turn, "cross-age tutoring” consists in the fact that the role of a chaperone is given to an
older student [11].

Conclusion. Kazakhstan, having ratified a number of international documents that ensure the
rights of citizens to access to quality education, is obliged to take measures to fulfill the principles of
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inclusive education. The legislation of the Republic of Kazakhstan in accordance with the fundamental
international documents in the field of education provides for the principle of equal rights to education
for members of our society, including the child population. At present, inclusive education is part of
the state policy that ensures the guarantee of children's rights to learn according to their wishes and
abilities, including children with special educational needs. In general, education should ensure
"painless” inclusion of children with special educational needs in the educational process. There
should be no infringement of rights on the basis of their physical or other developmental disabilities,
family status, ethnicity and other differences. The system should provide a comfortable environment
for learning, development and integration into social life. However, the absence in the country of a
single document of realization of inclusive education has led to the formation of a wrong
understanding of the essence of inclusive education. In Kazakhstan there is still unpreparedness of
teachers and society as a whole to accept the principles of inclusive education, especially in relation to
children who have different psychophysical disorders, including persons with disabilities.

At the same time, when implementing inclusive education in Kazakhstan, it is necessary to take
into account the effective experience of foreign countries, the use by foreign teachers of different
forms of joint teaching and pedagogical support for children with disabilities
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TYHIH

Wuxmo3uBTi OimiM Oepy Macenesnepi KONTEreH enjiep VIIiH ©3eKTi OOJbIN TaObUIaAbI KoHE
WHKJTIO3UBTIK KaFuAaTTap[bpl camalibl Ky3ere achlpy YImiH Oenrimi Oip enjge WHKIFO3UBTIK
NPUHLMIITEPAl JKY3€re achlpy TACUIAEpiH KOHLENTyalay CHAKTHI KONTEreH Ipreii 3JeMEHTTEpIiH
yisieciMi KaXeT. , OHBIH J]aMy €peKINEeNIKTEPiH JKOHE JKEPTUTKTI epeKIIeNKTepiH eCKepe OTBIPHIIL,
coHfaii-aK OiniM Oepyzderi MHKIIO3USHBI TaOBICTBI JAMBITY YIIiH OipbIHFali MEMJIEKETTIK CascaTThl
iCKe achlpyJa MEMJIEKETTIK OpraHiapAblH e3apa ic-KUMBUIBIH KaMTaMachl3 eTy. JKbl1 caliblH epeKxiie
OKY KaFJaijlapblH KaKeT eTETIH CTYISHTTEPAIH CaHbl YHEMI ecim keneai. by MoceneHi menry yimiH
WHKJIO3MBTI TONTAp KYpbulyna. MyHJai TONTHIH HEri3ri MakcaTbl — MYMKIHJAIT [IeKTeyIi
CTYJEHTTEP/Ii KOFaM/la TYCIHYIH KeH acIeKTiCIH/E QJIeyMETTEeHY XKoHE HHTETPaIHsl.

Wukomo3uBti OimiM Oepy OimiM Oepy camachIHAarbl Mocelellepi MIenyMeH KaTap, KOoFam
OMIpiHIH caracklH apTTHIPyFa KO bIKIaJ eTeIl.
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Wukoro3uBTi OiniM Oepy WAESCHIH KOJIAAI, MHKIIO3UBTI TOXKIpUOEH] eHri3e OTHIPHIIN, OiniM Oepy
MeKeMelepi HHHOBAITUSIIBIK, PEXKUMIIC JKYMBIC 1CTCH/I.

by perre op Typmeri xomHe Tumreri OinmimM Oepy yHBIMIapblHIA HHKIIO3UBTI OlmiM Oepymi
TICUXOJIOTHSJTBIK-TICIATOTUKANIBIK KOJIJAYbIH TYPAKThI, JaMBIT KeJle JKaTKaH, TUIMI dKYMBIC iICTCHTIH
JKYWECIH KYpy MiHIETI MaHbBI3ABI MiHIETTepAiH Oipi Oonbim TaObLTamel. AN OyFaH IIET enmepleri
WHKJTIO3UBTI OimiM Oepy/li YWBIMAACTBIPYIABIH Oail ToXKipuOeciH Tanjay apKbUIBI KON JKETKi3yTe
Oomazpl.
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AKITAPATTBIK - KOMMYHUKALIMSIIBIK TEXHOJIOTUSIJIAPABI OKBITY IIBLIBIK
KbI3MET IEH BL1IM BEPY IPOLIECIHE HHTETPALISLIIAY
INTEGRATION OF INFORMATION AND COMMUNICATION TECHNOLOGIES INTO
TEACHING ACTIVITIES AND THE EDUCATIONAL PROCESS

Tyidin

Makasa akmapaTThIK-KOMMYHHUKAIUSUIBIK TexHosorusuiapabiy (AKT) Oinim Oepy mporecine
ocepiH Tanjayra apHainFraH. TeXHOJOTHs YHEMi JaMbll, eMip/iH OapiblK calanapblHa €Hill OThIPFaH
kazipri anemae AKT okpITy mporeci MeH 9ficTepiHe aliTapibIKTail e3repicTep eHrise alaThlH OimiM
OepyniH MaHBI3BI AIeMeHTiHe aitHamyna. Makamaga AKT-HbI oKy OarmapiaMarnapsiaa, scipece OimiM
Oepy mpouectepiH  kahaHABIK  IUQPPIAHIBIPY  KOHTEKCTiHAE  OipikTipyre  OalIaHBICTHI
apTHIKIIBIIBIKTAp MEH ChIH-KaTepIiep KapacThIpbUIFaH. Tangay FeUIBIMH 3epTTeyJepAiH KeH IIOTybIHa
JKOHE opTypiai enmepmiH Ourim  Oepy wmekemenepiane AKT-HbI KommaHyAblH MPaKTHKAIBIK
Toxipubecine HerizgenreH. OKy MpolieciHe HEFYPIIBIM OEJICeH Il TapTy OHE OKBITY/BI JKEKEJICHAIpY
eceOiHeH OUTIM aymIbUIapIbIH MOTHBALMSACHIH apTTHIPY *KoHE OuTiM Oepy HOTIDKENIEpiH jKaKcapTy
Macernernepine 0acTel Hazap aynmapa orteipbill, AKT-HBI THiMAI KonmaHy OinmiM Oepy pecypcrapbliHa
KOJDKETIM/IUTIKTI  €[9yip JKakcapTa anaThlHBIH, OUIIM alymIslIapAblH CHIHM OWJaybl MEH
AHATUTHKAIBIK JIaFbUIAPBIH JIaMBITYFa BIKIAI €TETIHIH aran Kryre Oonazabel. Jlerenmen, AKT-HbI
OimiM Oepy XKyieciHe COTTI MHTErpanusuiay YIIiH €HCepy KaXKET TEeXHUKAJBIK JKOHE IeAarOTUKaIbIK
KUBIH/IBIKTapFa, COHBIH IMIIH/E OKBITYIIBLIAP/BIH JKETKITIKCI3 JalbIHABIFBI MEH HH(PPAKYPHUTBIMIIBIK
HIeKTeyJiepre KaThICThI MaceJeliepre Ha3ap ayAapbulybl KEPEeK JIereH TY)KbIPBIM JKaCalbIH/IbI.

ANNOTATION

The article is devoted to analyzing the impact of information and communication technologies
(ICT) on the educational process. In today's world, where technology is constantly evolving and
penetrating all aspects of life, ICT is becoming an important element of education, promising
significant changes in teaching and learning methods. The benefits and challenges of integrating ICT
into the curriculum are examined, especially in the context of the global digitalization of educational
processes. The analysis is based on an extensive review of research and practical experience of ICT
use in educational institutions in different countries. The main focus is on enhancing student
motivation and learning outcomes through increased engagement and personalization of learning.
Research findings show that effective use of ICT can significantly improve access to educational
resources, critical thinking and analytical skills of students. However, the article also draws attention
to the technical and pedagogical challenges that need to be overcome to successfully integrate ICT
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