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To convey to the students, the future specialist, maximum of scientific information, to ensure
the production of these qualities he needs a teacher of the university through various training
sessions. Lecture among them a special place. It introduces students to the course, leading them on
the course, learn to use the book awakens an interest in science studies, is the desire to be creative. It
contains a theoretical foundation in the field of science or engineering techniques, rules, methods,
norms of practical problem solving, it contains a summary of the laws of nature and society,
dissected and summarized in this branch of science laws.

It acts on the thoughts, feelings and will of the listener. Lecturer affects the listener's belief
and his convictions.
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Abstract

While countless themes can spark the interests of language learners and teachers, one of the
most critical issues affecting people globally is the environmental degradation of the planet. Themes
such as global warming, deforestation, and water pollution are regularly featured in the news,
thereby raising our awareness of the troubled state of the Earth. When educational institutions - from
elementary schools to university-based English foundation programs — recognize the value of
environmental education, language teachers will be in a unique position to promote environmental
awareness while teaching English.
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Many of today’s educators understand the importance of protecting our planet; others,
however, might be skeptical about introducing environmental awareness in the classroom because of
its political overtones and controversies. Moreover, language professionals generally do not see
themselves as science teachers, nor do they, like the general public, always completely understand
the environmental issues plaguing the planet, many educators wish to remain neutral about
environmental topics and withhold their personal opinions from their students.

English language teaching professionals have seen how English contributes to their students’
education, economic status, and competitiveness. We have also seen firsthand how globalization has
made nations more interconnected and interdependent. In the late 90’s, in response to the changing
world, important topics including human rights and peace education were embraced by teachers
around the globe and introduced into language classrooms. Today, issues related to the environment
(e.g. global warming, air pollution, biodiversity) are interlinked with fundamental human rights. In
some parts of the world, people’s basic rights are already being diminished because of food and
water scarcities, home and job loss, and intensifying diseases, all of which affect the peace and
security of individuals and their communities.

Of possibly greater interest to student populations might be local environmental issues that
can be brought to life in the language classroom. They include desertification in North Africa, acid
rain in Eastern Europe, air pollution in Asia, soil erosion in South America, mud flows in Indonesia,
overconsumption in the United States, and radiation exposure in Japan, to name just a few possible
themes that could be as springboards for language and content learning [1].

With the number of challenges that our planet faces today, raising students’ environmental
awareness and teaching them about grassroots movements that they could engage in have never
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seemed as pertinent or necessary as they do now. By integrating environmental education into the
language classroom, educators can heighten students’ interest in contemporary issues that might
directly influence their futures; teach students how to contribute to a healthier, more sustainable
world; and promote language learning and meaningful communication.

The results of several studies, synthesized by Zhangir khan West Kazakhstan Agrarian-
technical university, further support such educational agendas by suggesting that environmental
education can improve students’ academic achievement in science, reading and writing and foster
students’ critical thinking skills, motivation, and attitudes about learning. Although these findings
stem from the first language classrooms, they suggest that integrating environmental education into
second or foreign language instruction can deliver or be accompanied by additional advantages for
our students.

They describe three levels of environmental education: 1) environmental awareness that is,
general familiarity with key environmental issues; 2) personal conduct knowledge, which translates
awareness into action to preserve the environment; and 3) environmental literacy, which enables
students to learn underlying principles and gain skills for carrying out their own hands-on projects.
Of course, to provide learners with a heightened understanding of environmental topics, language
educators need to familiarize themselves with the environmental issues that become the focus of
their classrooms and examine available instructional materials that can be used to achieve content
and language-learning goals.

After teachers commit to integrating environmental education into the language classroom,
the subsequent steps of gathering materials and lesson planning may seem daunting. However,
locating instructional materials to support environmental education is no longer as difficult as it used
to be. Recently, though, as concerns for the environment have increased worldwide, it has become
easier to find instructional materials for the language classroom. Many language textbooks now
include chapters on environmental topics. Furthermore, teachers can use the Internet to find
environment-related resources that can be adapted to meet their students’ content and language-
learning needs [2].

To help time-pressed language educators gather information and materials about
environmental topics, we have compiled a list of “green” resources — including environmental
curricula, songs, videos, graded readers and art projects. Some of the materials can be used without
modification; others will likely need adaptation to meet the needs of particular student groups.
Finally we showcase three sample activities that teachers can adapt — taking into consideration their
own students’ language abilities, ages and background knowledge, and the language emphases of the
classroom — to integrate language and “green” content learning.

- Activity Nel involves a classroom scavenger hunt, during which students practice

reading and speaking while learning about a variety of environmental topics.

- Activity Ne2 highlights a group paragraph-writing task that recycles green content

introduced through reading and / or listening activities.

- Activity Ne3 revolves around a song that reinforces the importance of the three “Rs™:

Reduce-Reuse-Recycle.

The incorporation of environmental topics into the language classroom promotes content
learning, language learning and personal responsibility inside and outside the classroom.

Environmental topics can also be used to teach discrete skills. For example, to practice
grammar, we suggest integrating simple facts about the environment into exercises that focus on
imperatives (e.g. Don’t waste water!) verb tenses (e.g. Polluted rivers are making people sick.), and
Wh-questions (e.g. What happens to our trash?).

Similar texts may be used to promote critical thinking skills, as intermediate and advanced
learners learn to distinguish fact from opinion, recognize bias, and provide oral responses to
potentially controversial information. Statistics and numerical data about “green” topics can be used
in dictations to help students practice numbers. Teachers can use “green” texts to guide students in
analyzing paragraph patterns, essay types and writing styles. Moreover, error identification exercises
focusing on, for example, punctuation, capitalization, or sentence structure can center on
environmental topics [3].
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Environmental awareness can be raised and language skills improved when students engage
in process and product-oriented projects that oblige skill integration and connections between what
students are learning in the classroom and their lives outside of it. Environmental topics can come to
life through a variety of reading and writing projects that involve researching topics of interest and
writing academic papers; writing and illustrating books or comic strips; creating posters, brochures
or bulletin board displays; and writing stories or opinion pieces for the newspaper. Additionally,
listening and speaking projects may involve students in debating an important environmental topic,
giving a persuasive presentation that encourages group-mates to engage in more earth-friendly
habits, and engaging in role plays that explore provocative environmental topics.

In addition to promoting language and content learning, environmental topics give educators
the opportunity to help students understand how changes in daily behaviors can benefit Mother
Nature. Teachers can organize field trips to local recycling centers, if they exist, to learn how
important recycling is, how the process works, and what items can and cannot be recycled. Invited
guest speakers — both native and non-native English speakers — can educate students about local
environmental issues and help students understand what can be done to make a difference. Prior to
such activities, the theme and pertinent vocabulary can be introduced and students can prepare
questions to ask the speakers. During field trips and guest speaker presentations, students can take
notes. Afterwards, they can prepare an oral or written response in which they explain both what they
learned and what they can do to be more environmentally responsible.

Environmentally friendly actions naturally lend themselves to meaningful language use.
While it may not appear that reducing waste promotes language practice, classroom discussions
about the importance of “green” habits lead to authentic communication and, at the same time,
increase the likelihood that students will put their newly acquired knowledge into practice. For
example, before encouraging students to print homework assignments and handouts on both sides of
the paper, teachers can introduce the topic on conservation and the importance of saving trees as part
of a speaking-listening activity; the topic can be further exploited as part of an elaborated project.
Other daily habits that students can be encouraged to embrace include turning off classroom /
computer lab lights when not in use, using reusable beverage containers instead of disposable plastic
water bottles or coffee cups, and submitting homework assignments digitally, whenever possible [4].

Role plays can also be used to link classroom learning with personal responsibility. Carefully
crafted role-play activities highlight topics of relevance to students and their communities and give
students opportunities to demonstrate their knowledge of environmental topics, motivate students to
discuss and express opinions on controversial issues, encourage students to connect what they have
learnt about the environment to their daily lives, and help students determine when it might be
appropriate to take action and possibly persuade group-mates, family members, and their
communities to be more environmentally responsible.

Language teachers have many opportunities to heighten students’ awareness about the
environmental problems plaguing the planet while remaining committed to improving students’
English skills. In addition to supporting meaningful language instruction, such theme-based
instruction encourages students to think critically, provides them with real world knowledge,
increases motivation, and promotes learner autonomy.

Give teachers’ busy schedules, some may feel hesitant about developing and incorporating
environmental education into their already jam-packed curricula. Optimistically, however, we
believe the ideas, activities and resources provided here allow educators to adapt information and
incorporate activities that are best suited for their own learners and specific teaching contexts.
Teachers should not feel obligated to revamp their entire curricula in an effort to bring environmental
awareness into their classrooms. Instead, they can begin by developing a single activity that builds
upon established language-learning objectives and incorporates information about a local
environmental issue. Later, those committed to “going green” can develop additional materials that
support project work or even an entire theme-based unit that promotes environmental education.

There are no rules that dictate exactly how educators should incorporate environmental
awareness into the language classroom. The only requirements are that educators recognize the
importance of raising students’ environmental awareness, encourage their students to take personal
responsibility for protecting the Earth.
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TYWUIH
Byriari koraM angblHAAQ TYpPFaH HETI3rl Mocenenepain Oipli DKONOTHSIILIK MAcelemep,
TaOMFATTHI KOpFay KoHe TaOUFy OaMIBIKTapabl YHEMII Maiganany OolFraHaBIKTaH eliMi3ae Kopliaral
OpTaHbl KOpray YKIMETIMI3IIH CasCH, SKOHOMHKAJBIK KOHE JJIEYMETTIK MIHAETTEPIiHIH Heri3i OOJbIn
caHajaapl. ATanraH MakajaJa SKONOTHMUIBIK OLTiM Oepy MocenenepiH IHIET TiliH, aTan alTKaHIa
arbUIIIBIH TUTIH OKBITY OapbIChIHAA IIENTY JKONAAPBI, JKaJIIbl TAOMFAT Typasibl, OHBIH TYTACTHIFBI KOHE
KOraMMeH OIpJIiri XaKbIHAAaFbl FRIJIBIMU HEri3ZenreH OLTiMal MeHrepy, OFaH bIKIaj eTyre OaiIaHbICThI
TYBIHIAWTHIH MPAKTHKAIBIK Iapajapabl JANEIAeN OPHBIKTBIPY, KOFaM MEH ajJaM YIIiH TaOMFaTThIH
KYHJBUIBIFBI IIEKCI3 SKEHIH VFBIHIBIPY, TAOWFAT MEH KalTa TyJereH OpTaHbl *KaKCcapTy >KOHIHJEri

KBI3METTI cayaTThl YHBIMIACTHIPY JKOHIH/IC AW ThUIFaH.

PE3IOME

B naHHOW craThe TIPENCTAaBIIEH ONBIT TBOPYECKOH OpraHu3amudl  (QOpMUPOBAHUS
9KOJIOTHYECKOH KyJIbTYPHI CTYACHTOB B TIpoliecce OOydeHHs HHOCTpaHHOMY s3bIKy. Crnenmguka
9KOJIOTHYECKOH TOATOTOBKH OYIYIIEro CIENUaIMCTa CPEACTBAMH HHOCTPAaHHOTO SI3bIKA COCTOUT B
TOM, 4TO OHA NO3BOJISIET PACLIMPUTH €0 TEXHOJOTMYECKOE I0JIe, BBOJS B HETO HETPAJULMOHHBIC
MOHUTOPUHIOBBIE TEXHOJOTHWH, TEXHOJOTMHU MOJEIMPOBAHUS M IPOEKTUPOBAHUSA, IO3BOJISIIOLINE
cOpMHUPOBATh KaK IKOJIOTHYECKYIO KYJIBTYPY, TaK M JIMHTBUCTHUYECKYIO KOMIIETCHTHOCTh. B 1enom
JUISL JTOCTHDKEHHS IeJIel DKOJOTMYEcKOro oO0pa3oBaHHs INPUTOMHBI IMPAKTUYECKH BCE METOJBI
00y4eHUs, BOCIIUTAHUS M PAa3BUTUS JIMYHOCTH CTYAEHTA, TaK KaK B CTPYKTYpe Ka)JIOro M3 HUX
HUMEIOTCSI BO3MOXKHOCTH TSl (POPMUPOBAHUS OTBETCTBEHHOT'O OTHOIICHHUS K IPUPO/IE.
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UCCJIEJJOBAHUE OCOBEHHOCTEM OPTAHU3AIIUA ®OPMATUBHOI'O .
OLEHUBAHHSA B OBYYEHUU CTYJAEHTOB TEXHUYECKHUX CIIEHUAJBHOCTEU

AHHOTAIMS
OrneHMBaHHE — 3TO KOHTPOJIb KauecTBa OOpa30BaHMs; WHCTPYMEHT, KOTODPBIH IO3BOJISAET
OTPEICNATh pPa3BUTHE, IIPOrPECC B MPEMONABATEIBCKONW JNESITENBHOCTH; CIIOCO0 KOPPEKIINH
NESSITEIBHOCTH  00y4YaeMbIX, C IIOMOIIBIO KOTOPOrO IHpErnojaBaTellb OMNpEACsieT YpPOBCHb
MOJIrOTOBJICHHOCTH oO0yu4aromierocs. ®opMmupyroiiee OICHUBAHUE OTHOCHTCA KO BCEM BHIaM
NSSITEIBHOCTH, KOTOPbIE OCYIIECTBIAIOT MpernojaBaTeiab M oOywarommiics. OHO oOecreyrBacT
00paTHYIO CBsI3b, MIO3BOJISIOILYIO PErYIMPOBAaTh 00yUYEHHE M YUCHUE B MHTEpECax 00ydaroerocs.

Knwueevie cnoea: 06y‘{€HM€, oyerHuearue, qbopMamueﬂoe oyerHuearue, ocobenHocmu
opearuszayuu, cmyOeHm, Kavecmeo 06pa306aHuﬂ.

B XXI nepBom Beke, JJis TOI'0 YTOOBI CTYACHT CMOT' TOOUTHCS YCIeXa OH JO/DKEH Ha BBICOKOM
YPOBHE BJIaIcTh TAKUMH HAaBBIKAMH, KaK KPUTHUECKOE MBILIUICHUE, PEIICHUE MPOOIEMHBIX CUTYaLlUH,
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